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This chapter presents an experiment of teaching “democracy,” where political sci-
ence students at Aristotle University of Thessaloniki are trained and assigned to 
teach a civic education course to other students in high schools and universities. 
The research investigates the effect of this civic education intervention on the na-
ture and extent of students’ political mobilization. Analysis of survey data from 
participants indicates that the course in democracy enhances students’ political 
engagement. This chapter offers an example of a university-based civic engage-
ment course that strengthens democracy, allowing students to simulate their role 
as future citizens in the implemented interactive workshops.
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Introduction

Democracy and representation are the foundations on which citizens are expected 
to become interested and participate in the public sphere. Engagement in public 
matters and participation in political acts such as elections are vital for a prosperous 
democratic society. Social scientists, through research, have highlighted the 
importance of education in cultivating an interest for the commons.1 In Greece, the 

educational system has been going through reforms since the 19th century, when it was established. 
The Greek educational system is based on democracy, participation, freedom, and equality. As 
mentioned in the constitution of the Hellenic Republic, education is a mission of the State and its 
purpose is to provide moral, intellectual, professional, and physical training to the Greeks who will 
develop national and religious consciousness and they will become free and responsible citizens.2

Secondary education in Greece is divided in two parts: 1) compulsory three-year gymnasium 
starting at the age of 12 and 2) non-compulsory three-year lyceum starting at the age of 15. Civic 
education in Greece has been taught mainly in the final class of compulsory education (Greek 
Gymnasium) with a course entitled “Social and Political Education.” Students come across civic ed-
ucation in high school (Greek Lyceum) with a course entitled “Citizenship Education.” It should be 
noted that weekly hours of civic education are less than other lessons. For example, the courses of 
religion, history, or ancient Greek are taught more frequently on a weekly basis and for up to nine 
consecutive years during primary and secondary education. It also is worth noting that since 2020, 
the number of hours of civic education taught were further decreased by the ministry of education 
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and religious affairs, and “Sociology,” a course which was compulsory for the entry exams to uni-
versities, was abolished. 

Civic education is present in compulsory education, even in a limited and inadequate propor-
tion in the current Greek educational system, its approach is limited to the theoretical teaching of 
basic political terms and institutions. Students are being taught the meaning of democracy, polit-
ical phenomena, and political institutions and procedures. However, the theoretical transmission 
of basic concepts is not enough to “understand democracy,” which is important in maintaining 
the social and political status quo with active participation of citizens with high political interest, 
knowledge, and political engagement.3 To cultivate a collective or social awareness, individuals 
must also be aware of their role as citizens, comprehend the democratic procedures, and be aware 
of the importance of being part of them. To achieve this, civic education must be present in the 
educational system and cover a greater space in the timetable of all educational levels.4          

On this basis, the department of political science of Aristotle University of Thessaloniki in 
Greece designed and introduced into the academic curriculum in 2017 the new module “Teaching 
Civic Education” to provide college students the opportunity to apply the didactic methods they 
learn in their classrooms in the university by actually teaching “democracy” to high school stu-
dents as well as a selection of other students in the university. This chapter presents the didactic 
methodology and the implementation of this innovative academic module and investigates its ef-
fects on the political behavior of the high school and university students who attended the civic 
education workshops taught by the students of the department who administered the “Teaching 
Civic Education” module. Previous research demonstrates causal links between civic education and 
political knowledge and interest in politics as well as likelihood of participating.5 Our research 
furthers this research and lends support to the importance of civic education and its effectiveness 
at stimulating future political engagement. 

Due to the COVID-19 pandemic crisis and extensive quarantine periods, the course most re-
cently was implemented by means of distance learning (e-learning). As a result, the analysis also 
includes data addressing the impact of the e-learning application of civic education that can be 
compared with results from the previous in-class courses.

Literature Review
Education is the process by which adult generations influence the formation of the younger ones, 
as they prepare to enter social life. The educational content is a product of each society and era, thus 
reflects the social reality. Consequently, education aims to achieve society’s continuation, through 
the successful implementation of the process of “socialization” of the individual.6 Similarly, in 
order for democracy to survive, the skills of citizenship must be cultivated through civic education, 
as a primary content of the educational system of a country.7                  

According to Parsons, “socialization” is the process during which the values of society are in-
tegrated in the personality of the individual.8 Therefore, individuals feel a high degree of commit-
ment towards society’s values and feel the need to serve their corresponding roles. Education serves 
as a catalyst which enhances the process of socialization to future citizens. Moreover, socialization 
is “political” when the values of society become one with the values of the individual, with the pur-
pose of achieving the stability and legitimacy of the current social and political status quo.9 As a 
result, political socialization leads to the construction of the “political self” of the individual.10 The 
main carriers or agents of political socialization are family, friends, school, the media, the army, 
and the working environment. Researchers have demonstrated the gravity of each carrier on the 
political socialization process. The two most prominent views focus on the importance of school11 
and of family,12 where school often can function as a corrective factor on the family’s influence.

Previous research has shown that a high level of civic education leads to higher levels of active 
participation in political matters13 and a higher awareness of the importance of participation.14 The 
role of the school in the political socialization process can be accomplished in two ways: teaching 
democracy directly as part of the curriculum, and indirectly through active participation in the 
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school society with its regulations and procedures,15 described by Campbell as an open classroom 
environment civic learning procedure.16 Therefore, it is vital that education provides sufficient edu-
cational opportunities, both direct and indirect, to these future citizens, teaching them citizenship 
skills such as critical thinking, representation, elections, deliberation, openness to different views, 
and other important elements which allow the continuance and sustainability of democracy.17          

Beginning in the 21st century, there has been a general withdrawal from public matters in 
Greece.18 Younger people’s indifference toward politics and suspicion toward governments and 
democratic constitutions19 has resulted in an increase of abstention20 during the elections.21 In 
Greece, the increasing abstention (at 43.4% in 2015) from democratic electoral procedures22 is ex-
plained by the decrease in political interest and political engagement, as well as political knowl-
edge.23 The important role of civic literacy has been documented in a growing body of literature.24 
When provided through didactic approaches focused on “teaching democracy” in schools and uni-
versities, civic instruction cultivates civic and political engagement in individuals, preparing them 
for their future role as active citizens.25 Additional research has shown that the inclusion of more 
participatory activities, which simulate the democratic procedures and the role of the citizen, can 
enhance the learning process of civic engagement.26 Similarly, interactive teaching methods27 with 
workshop practices like self or group-learning, shared decision-making and team-based project 
work, which familiarize the students with the democratic principles and the way the state func-
tions, also offer students the opportunity to apply what they learn by interacting with each other 
and practicing how to integrate into civic society.28 

Some principles that can be comprehended through team-based learning and workshops are 
“the electorate,” the idea of “representation,”29 “the Parliament,” the “electoral system”30 and the 
“party system,”31 “the government,” and “citizenship.”32 Workshops can be very productive for the 
comprehension of democratic principles, the representative system, and ideal citizenship behav-
ior.33 Project assignments can be combined with workshops and other possible simulations of rep-
resentative bodies, into the school communities, by interactive and experiential learning. Further-
more, these combined team-based learning methods have been demonstrated to be more efficient 
than conventional methods for familiarizing students with the electoral and party system, electoral 
laws, deliberation, and team coordination for a common purpose. The result of applying the above 
interactive methods in political science pedagogy is to cultivate self-confidence and teamwork 
skills in students, two important elements for active future citizens.34

The role of civic education remains important to the political socialization of future citizens, 
and research provides evidence that this can be achieved better through interactive learning.35 The 
“teaching democracy” experiment in Greece tries to examine whether the realization of such inter-
active workshops of civic education can provide significant improvement in the political behavior 
of young people, raising their interest and active participation in commons, resulting in the facili-
tation of democracy.

Didactic Approach And Research Design 
“Teaching Civic Education” is primarily an apprenticeship in democracy. Its purpose is to form a 
free, responsible, and active citizen, who in a timely and conscious manner will understand the 
importance and value of democracy, will respect state institutions, and will respect and fight for 
democracy and the state. The purpose of a successful didactic approach for civic education is to 
form a citizen with political conscience and critical thinking, in order to actively participate in 
the local, national, and global social, economic, and political development. Apart from lecturing 
about consciousness in democracy and civics, election procedures, and the sense of citizenship, 
the students are required to integrate several teaching methods that could lead to more interactive 
and well-educated citizens. An example of a proposed method is to utilize workshops to stimulate 
public discourse about representation issues, the role of representatives to integrate students 
to electoral procedures and deliberative dialogue, to increase civic knowledge, and to promote 
participation in commons.
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“Teaching Civic Education” is a module (an elective course) in our academic curriculum, which 
was proposed and implemented for the first time in 2017. Since then, it has been repeated for each 
academic semester in the Department of Political Sciences of Aristotle University of Thessaloni-
ki.36 This module is under full responsibility of the political sciences department and is taught by 
its academic staff and equates to four (4) “European Credit Transfer and Accumulation System” 
credits (ECTS).37 Its duration is one semester and is offered to students in each semester through 
the academic year and takes place over thirteen weeks (three hours per week). 

This chapter describes the implementation and measured effect of the module during 2019 
and 2020.

Twenty-four (24) students chose the course in 2019 and seven (7) students chose it in 2020. 
These students were familiarized with didactic methods, microteaching, prepared their material, 
and then went on to teach a civic education class to other students (in high schools and universi-
ties). Afterward, the students who attended the class, given by our module’s students, participated 
in a closed-end survey in order to assess the effect on their political behavior.

The module intends to familiarize students with teaching civic education and gives them the 
opportunity to practice what they have learned in real conditions. The learning objectives of the 
module are that the students are expected to a) understand the importance of teaching political 
education in schools, b) connect theory and practice by doing a practical implementation of the 
teaching process first in the form of “micro-teaching” or a simulation in front of colleagues to pre-
pare for the teaching session in the classrooms to other high school and university students and 
c) then become familiar with the teaching practice by teaching a civic education class in schools in 
the area of Thessaloniki.38

Course structure
The course is structured into three distinct sections:

1) In the first section, there is an introduction to issues of general and special didactic models 
and methods. At this stage, the students learn basic civic concepts which they will teach later and 
teaching methods for interactive learning. The duration of this part is four weeks.

2) The second section deals with micro-teaching, a teaching simulation session during which 
the students practice teaching lessons by teaching each other.39 After completing their basic teach-
ing civic education training, the students prepare their teaching material and simulate teaching 
civic education in front of their co-students and in the presence of their professor. At the end of the 
simulation, they discuss altogether how to improve the material and their teaching approach. The 
duration of this part is 4 weeks.

3) Finally, the students who chose the academic module are requested to teach in real condi-
tions to other students in high schools and universities of Thessaloniki (for the academic year 2020 
teaching was achieved by means of distance learning). In this last stage of the module, students 
who will be civic education tutors take part in preparing teaching material, including both lectur-
ing and interactive methods, in order to teach in a secondary education classroom (2nd class of 
Greek Lyceum) and in a university class (1st year or 2nd year in university). The teaching package 
they prepare should create conditions for the formation of an active citizen with a strong sense of 
individual responsibility, social solidarity, and collective action. This last part of the module lasts 
five weeks.     

This last section of the module, which requires the students to teach civic education in the 
classroom, is structured in two parts. Firstly, the students introduce their audience to basic con-
cepts of democracy and the role of the citizen. When this introductory portion is over, they proceed 
to the second section which includes the scheduled interactive activities in the form of workshops, 
which include moderating, deliberation, laboratories, project assignment, group learning, use of 
posters when necessary, and scenario research with use of questionnaires and evaluation of the 
results. The interactive activities in the classroom upgrade the educational process, making it more 
enjoyable for students. The purpose of the didactic approach is to make the students feel closer 
to what they are being taught through the correlation of the above issues with the school and the 
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student board.40 The students, after presenting to the class the workshops and with the assistance 
of the teacher in charge of the classroom, provide answers to the participants’ questions, and then 
they divide them into groups. Alternative didactic approaches have been used per class, sometimes 
grouping students per workshop or, in other cases, assigning one workshop to the whole class-
room. The workshop ends with the participants presenting what they have been assigned during 
the workshop, which is to discuss altogether and summarize pros and cons of political phenomena 
they have been taught during the lesson. 

Workshop structure
There are three available workshops, and each class of participating high school students is 
exposed to one of the following three workshops. The content of each workshop includes a set of 
basic democratic concepts and functions:

Representation and electoral system

Some of the most important concepts for the students to understand are participation and 
representation. Participation is the basis of modern democracies, as the representatives are elected 
by the citizens who participate in elections. Students are firstly introduced to the concept of 
democracy, the differences between direct and indirect democracy, the right to elect, and the right 
to be elected. Participants are also introduced to the effect of various electoral systems, to the role 
of parties, the role of candidates, and the procedure of elections. All aforementioned concepts are 
discussed in class and afterwards, the participants are required to simulate the process of defining 
the main issues of their school and raise questions about who will be the representative that will 
be responsible to face these issues, and how will this relationship between the representative and 
the represented be defined and secured. Participants also have to choose the most appropriate 
electoral system from their representative body and catalogue the effects of their choice in the 
possible outcome. The interactive part of the workshop includes a team-based learning project 
about all the above. The participants are required to coordinate their work within their team, 
using dialogue and promoting participation of all team members. Following this workshop, the 
students are expected to understand their role in their school’s elected boards and project this 
role to the future where they, as citizens, will participate in organizing society through the concept 
of representation. Moreover, they are trained to distinguish between various electoral systems 
by understanding their effect on their representation in the school board, projecting again the 
function of various electoral systems on representation in democracy.

Representative’s characteristics and electorates criteria

In this workshop, students are acquainted with the four types of representatives (personal, 
collective, delegates, trustee) and their characteristics.41 The question raised in this workshop is 
whose interests the representative does/should satisfy and what are the electorate’s various criteria 
when selecting a candidate or a party. The participants are asked to describe various types of 
representatives as well as define the ideal one. The workshop ends with a role-playing session during 
which the participants debate on issues of their school and provide possible solutions. This process 
raises critical thinking and the sense of common interest which should be the representative’s duty. 
The learning objective of this workshop is to train the students to characterize and identify the 
appropriate criteria of voting in order to serve the common good. 

Deliberation 

The last workshop develops a real-time deliberation process about current issues the students face 
in their school or university. By simulating the deliberation process, meaning the open dialogue 
with an equal participation share for all citizens, the participants are being familiarized with the 
concept of deliberative democracy.42 The learning objective of this workshop is that the students 
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comprehend the way we are led from participation towards deliberation.43 The outcome of the 
workshop is a regular think tank for school’s or university’s issues, which encourages participation 
of all students and is held on a weekly basis, including an agenda, suggestions, and a record of 
minutes for every deliberation session.

During the spring semester of 2020, the COVID-19 pandemic changed the daily reality for 
many countries around the globe. In Greece, the quarantine for the “first wave” of the pandemic 
lasted three months, beginning in March 2020, leading to the cease of many social and economic 
functions, including the live-in-classroom education in schools and universities. Education took 
the form of distance-learning courses, and the “Teaching Civic Education” module was continued 
through means of e-learning. The university students who undertook the module prepared their 
teaching material for civic education and presented it electronically to other students via the Zoom 
platform. The participants, as in previous semesters, attended the theoretical part of the course and 
afterwards participated in the online workshops working in teams, concluding with the presenta-
tions of the workshop’s results. The spring semester of 2020 provided the opportunity to include 
in our research a new perspective, to compare results and the effectiveness of the course between 
the previous participants in live classrooms and the “COVID-19 semester” students in digital class-
rooms.

Methodology And Data Analysis
The design of the module “Teaching Civic Education,” as already described, is separated into two 
basic parts. The first part is the overall completion of the module “Teaching Civic Education” for the 
political sciences students who selected it (24 students in 2019, seven students in 2020): production 
of the course material by them, their micro-teaching sessions in front of colleagues, and finally their 
in-classroom and distance learning teaching sessions directly to other students in high schools and 
universities. In the second part, the impact of the project is assessed, through a closed-end survey 
to the high school and university students who attended the civic education classes and workshops 
given by the students who chose the aforementioned academic module.44 Analyzing the gathered 
data allows us to measure the effect of the civic education interactive lesson on the high school and 
university students’ political behavior and, more specifically, on their political engagement.  

The objective of the research is to investigate whether any significant difference exists be-
tween the control group of students and the participants of the civic education workshops in terms 
of political knowledge, interest, and their preferred way to mobilize on political issues. To achieve 
this, the survey was conducted on a random sample of students of Aristotle University of Thessa-
loniki. This sample is used as the “control group” for the research, as it reflects the average political 
behavior characteristics of the young student population in Thessaloniki. The university and high 
school students who participated in the civic education workshops, given by the political sciences 
students of “Teaching Civic Education,” complete the same survey right after the workshops are 
completed. 

The survey serves as an assessment, where the basic hypothesis is investigated by comparing 
the participants of the workshops (treatment groups) to the general population (control group), of 
similar characteristics. More specifically, we explore whether a significant difference is observed 
between the profiles (as described in table 1) of: a) those who participated in the civic education 
workshops (groups 2, 3 and 4) and those who did not (group 1) b) in-classroom (group 2 and 4) and 
distance learning workshop’s participants (group 3) and c) high school students (group 4) and the 
university students who attended the workshops (groups 2 and 3):

Group 1: random sample of university students of Thessaloniki (control group)
Group 2: the university students who attended the course in spring semester 2019 (in-class-

room). This group includes the respondents who participated in the workshop implemented in the 
compulsory course of “Quantitative methods” in the political sciences department in the Aristotle 
University. In this group of university students, all had to participate in the lesson and the work-
shops.
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Group 3: the university students who attended the course during spring semester 2020 (dis-
tance-learning). These are the respondents of three compulsory courses of social sciences studies, 
one from each university (Aristotle university of Thessaloniki. University of Macedonia and Inter-
national Hellenic university), which was achieved through means of distance learning. All students 
had to attend the lesson and the workshops.

Group 4: the high-school students who attended the course in spring semester 2019 (in-class-
room). The high schools, where “Teaching Civic Education” workshop was implemented, were ran-
domly chosen among all high schools of Thessaloniki. In the selected high schools, all the students 
of the class where the workshops took place had to participate and attend the lesson and the work-
shops.

It is important to specify that groups 2, 3, and 4 are the subjects of our survey and consist of 
the high school and university students who were taught civic education by our students who took 
the course “teaching civic education.” Therefore, the subjects of the survey have no option to select 
or not select to participate. These are randomly chosen classes where our students teach a civic 
education class. It is these classes who participate in the assessment survey and we compare their 
results to those of the control group. The students who took the academic course and then taught 
the civic education classes to groups 2, 3, and 4, do not participate in the survey.

The sample consists of 1618 participants, as shown in table 1. All participating students were 
aged 17 to 25 years old, 40% were men and 60% women. 

Table 1. Demographics of Respondents
Group Count Male Female

1 879 37.83% 62.17%

2 100  38% 62%

3 145 28.47% 71.53%

4 494 52.36% 47.64%

 Total 1,618 41.46% 58.54%

The survey instrument is an anonymous questionnaire, including closed ended questions that 
measure students’ political attitudes, mobilization, interest, knowledge, and structure of the polit-
ical and moral self.45

In the questionnaire, the respondents provided answers regarding their level of political in-
terest and how they mobilize when facing an issue. A composite variable for respondents’ level 
of political knowledge was structured based on the synthesis of a set of exploratory questions on 
knowledge of basic civic facts. The respondents were also asked to position themselves on the left-
right ideological axis (0–10) which was later recoded to a five-point scale (1-5). The selection of 
the questions, during the construction of the questionnaire, was based on similar questions used 
to measure political characteristics and political behavior, which are used in research projects of 
the international collaborative research program, Comparative Study of Electoral Systems (CSES), 
such as the True European Voter (TEV)46 and the Comparative Candidates Study (CCS) question-
naire.47 Additionally, the questionnaire included a question about the two most important sources 
of information about politics. Another section of the questionnaire consisted of 12 pictures pre-
senting various concepts of “democracy” and 12 pictures which represent “constitutive goods”- 
“personal values”. The respondents were asked to choose exactly three of them which represent 
how they perceive democracy and three pictures which represent their personal values. We base our 
approach on the theory for the construction of the political and moral self, which is the phenome-
nological process by which individuals, by analogy and homology, construct symbolic representa-
tions of democratic institutions and of their personal moral compass.48
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Table 2. Variables
Question Variable Type Values

Gender: gender binary 1: male, 2: female

In politics we refer to 
Left and Right usually 

using a scale from 0 to 10. 
Regardless of the content 
you give to these terms, 
where would you place 

yourself on the scale below?

left-right ordinal 
1: left, 2: centre-left, 3: 

centre, 4: centre-right, 5: 
right

For a problem that concerns 
your daily life, which of the 
following attitudes do you 

choose (single choice)?

political mobilization categorical 

1: I personally address 
the authorities, 2: I 

participate with others in 
collective mobilizations, 
3: I take action through 
Social Media, 4: I let the 

authorities do their job, 5: 
I do not know / I do not 

answer

How interested are you in 
politics? political interest ordinal

1: very much, 2: quite, 3: a 
little, 4: not at all

Set of questions to explore 
level of knowledge on 

political matters.
political knowledge ordinal 1: low, 2: moderate, 3: high

How do you mainly acquire 
information about political 

issues?
political info source categorical 

1: TV-Radio, 2: Online 
newspapers-Internet, 3: 
Social media, 4: Family-
relatives, 5: Friends, 6: 

Newspapers

What does “Democracy” 
mean to you? Choose three 

(3) of the following pictures.
perception of democracy categorical 

12 pictures which visualize 
concepts for how they 

perceive democracy

Choose three (3) of the 
following pictures which 

best represent you
personal values categorical 

12 pictures which visualize 
concepts of moral values 

The first step of analyzing our data is to present descriptive statistics results for the above 
variables for all four groups. Proceeding further with the analysis, we compare all groups by pairs 
in order to detect whether there is any difference between the groups regarding the variables of 
political mobilization, interest, and knowledge. 

Data analysis is based on Hierarchical Cluster Analysis (HCA) and Multiple Correspondence 
Analysis (MCA) in two steps.49  In the first step, HCA assigns subjects into distinct groups ac-
cording to their response patterns. The main output of HCA is a group or cluster membership 
variable, which reflects the partitioning of the subjects into groups. Furthermore, for each group, 
the contribution of each question (variable) to the group formation is investigated, in order to 
reveal a typology of behavioral patterns. To determine the number of clusters, we use the empirical 
criterion of the change in the ratio of between-cluster inertia to total inertia, when moving from a 
partition with r clusters to a partition with r-1 clusters.50 Analysis was conducted with the software 
M.A.D. (Méthodes de l’ Analyse des Données).51 In the second step, the group membership vari-
able, obtained from the first step, is jointly analyzed with the existing variables via Multiple Cor-
respondence Analysis on the so-called Burt table.52 Bringing the two analyses together, behavioral 
patterns and abstract discourses are used to construct a map visualizing the behavioral structure of 
the variables and the subjects.              
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Results  
In this section, we present the results of the analysis—descriptive statistics for each of the variables 
of the survey and the relationships among them. Specifically, we analyze the relationship between 
the civic education intervention and ideological positioning, political interest, knowledge, 
mobilization, using the appropriate statistical tests to compare the students who attended the 
intervention and the control group. Finally, we present the results of the multivariate analysis, 
using HCA and MCA, followed by analysis and interpretation of the findings. 

Left-Right Self-Positioning
As indicated, we asked respondents to position themselves on the left-right scale. We found that 
all groups scored, on average, close to the center. As shown in table 3, a slightly higher score of 
3.08 was detected for the high-school in-classroom group (group 4), while groups 2 and 3 for 
university students in-class and distance learning both scored a value which is closer to center-left 
(2.79 and 2.74). Respondents from the control group had a slightly higher value, 2.91, closer again 
to the center. Using one-way ANOVA to test the statistical importance of the differences of the 
means, we found that there are statistically significant differences.53 In the post-hoc analysis for 
each set of pairs, significant difference is found only between the group pairs 1 and 4. We observe 
small differences in the overall left-right profile of the four groups, with the group of the high-
school students positioning themselves slightly more to the right side of the left-right axis. This 
finding can be attributed to the evolution of ideological identification depending on the changing 
environments as students mature.54 These varying relationships within our close environment 
affect one’s ideological affiliation beginning with a tendency in younger children to appear more 
conservative as they adopt the same political positioning with their families, which later in early 
adulthood is followed by young adults gravitating towards more liberal or expressivist attitudes.55

Table 3.  Comparing Groups on Left-Right Scale

Mean Std. Deviation Std. Error
95% Confidence Interval for Mean

Lower Bound Upper Bound

Group 1 2.91 1.090 .037 2.84 2.98

Group 2 2.79 1.209 .121 2.55 3.03

Group 3 2.74 1.266 .108 2.53 2.96

Group 4 3.08 1.124 .051 2.98 3.18

Political Interest, Knowledge and Mobilization
Next, we present descriptive statistics for the variables of political knowledge, interest, and 
mobilization per group of respondents. We found that 43.6% of group 1 had “a little” political 
interest, while groups 2 and 3 scored “very much” or “quite” interested in politics. High school 
students (group 4) scored mostly “a little” interested in politics with 33.2% indicating they are 
“quite” interested in politics (see table 4). Groups 1 and 4 have a similar distribution of their 
answers for political interest, while for groups 2 and 3 political interest is generally higher. 

We performed a chi-square test for the group’s variable and each one of the political behavior 
variables. Performing a chi-square test, the Pearson chi-square coefficient proved to be significant 
(p=0.001), showing that there is a correlation between group category and political interest.56 We 
found that groups 2 and 3 exhibit the same level of political interest, while groups 1 and 4 tend to 
be less interested in politics. We observe that the university students of social sciences departments 
(groups 2 and 3) appear to respond better in terms of political interest which could derive as an 
effect of their discipline. Therefore, they are expected to be keener on politics compared to the 
other groups. 
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Table 4. Political Interest Frequency Distribution
Political Interest Very much Quite A little Not at all

Group 1 10.9% 29% 43.6% 16%

Group 2 33% 45% 22% 0%

Group 3 36.6% 45.5% 16.6% 1.4%

Group 4 7.9% 33.2% 45.3% 12.6%

Regarding political knowledge, we found that more than 50% of the respondents of the con-
trol group demonstrated low levels of political knowledge. On the other hand, almost eight out of 
ten students who participated in the civic education workshops demonstrate an adequate to high 
level of political knowledge (see table 5).  The higher political knowledge measures for group 2 
could be explained by their studies in social sciences. Similarly, the high scores for group 4 of high 
school students could be attributed to the compulsory civic education course which is included in 
their curriculum at the first and second class of lyceum. The chi-square test indicates a significant 
relationship between political knowledge and the group categories. More specifically, we see that 
group 1 demonstrated a significantly lower score in political knowledge, compared to the students 
of groups 2 and 4 who attended the civic education course. As a result, the civic education interven-
tion seems to have a positive effect on the political knowledge of the young students. 

Table 5. Political Knowledge Frequency Distribution
Political Knowledge Low Little Adequate High

Group 1 23.2% 35.6% 29% 12.2%

Group 2 4% 13% 45% 38%

Group 4 3% 16.4% 37.5% 43.1%

Political mobilization (table 6) is measured as the action the respondents choose in order to 
deal with civic issues. In our model, mobilization is summarized in two main forms: active and 
passive. These two categories are further analyzed into other sub-categories: active on an individ-
ual level (address concerns personally to the authorities), active on a collective level (participate 
in collective mobilizations), active via indirect means (social media) and passive (let others do 
their job, no answer). From the chi-square test, the Pearson chi-square coefficient proved again 
to be significant, indicating a strong relationship between the group category and political mo-
bilization. Responses in group 1 reflect that they are in favor of personal mobilization, or appear 
disengaged choosing “let others do their job” or preferring not to answer. Groups 2 and 3 appear 
to have a different pattern of answers between them, where group 2 prefers personal and collective 
mobilization, having a more active profile compared to group 3, whose respondents have higher 
scores in passive stances such as  “let others do their jobs.” This can be attributed to the effects of 
the COVID-19 pandemic, since group 3 participated in the civic education course through distance 
learning during the lockdown period of spring 2020. Group 4, the high school students, are distrib-
uted evenly among the answering options, scoring the highest score among all groups for “social 
media.”
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Table 6. Political Mobilization Frequency Distribution 

Political Mobilization
Address 

Personally 
Collective 

mobilizations
Social Media

Let others to do 
their job

N/A

Group 1 30.9% 15.0% 13.3% 23.5% 17.2%

Group 2 37.0% 27.0% 14.0% 16.0% 6.0%

Group 3 25.5% 22.8% 13.8% 24.8% 13.1%

Group 4 20.9% 19.8% 19.4% 23.7% 13.6%

To understand the response patterns here, we ran a correspondence analysis test. The first two 
dimensions explain 96.3% of the phenomenon. Along the first dimension, the main antithesis is be-
tween the control group which is linked to a more disengaged stance or active individual mobiliza-
tion and group 4 which is closer to social media. Along the second dimension, the antithesis is ex-
pressed by group 2 which is closer to collective mobilizations which is opposed to passive behavior.  

To interpret the results with reference to our research hypothesis, the results suggest that civic 
education courses impact political mobilization, as the analysis highlights a strong differentiation 
of group 1 compared to the other groups. Group 1 is connected to a passive stance or individual way 
of acting, whereas groups 2, 3, and 4 share the opposite behavior (according to the correspondence 
analysis results) in terms of mobilization, and prefer active, collective, or indirect ways of mobili-
zation and reject the passive stance. The second axis of the analysis is defined by the high level of 
political mobilization for group 2 and their strong connection to collective mobilizations. These 
are the university students who attended the civic education in the classroom and are more active. 
The analysis shows two important effects of the course on the political mobilization of the par-
ticipants. On the one hand, high school and university students who attended the civic education 
course appear significantly closer to active forms of participation and more negative to the passive 
option, compared to the control group who exhibits a tendency not to be mobilized. On the other 
hand, those who participated in the course are closer to collective forms of participation while the 
control group is closer to individual mobilization.

Summarizing the above, analysis highlights a strong relationship between political education 
and active political behavior, since students who participated in the civic education workshops 
exhibit higher political interest, knowledge, and tend to be mobilized in more active ways when 
they face an issue. The effect of the course on the political behavior of the participants becomes 
more prominent when compared to the corresponding results of the control group, formed by a 
random sample of students in Thessaloniki who resemble the general population’s behavior on 
these political characteristics for young students in Thessaloniki. Analysis of the control group 
revealed a much lower score on the political knowledge scale and characteristics linked to low 
political interest, as well as a tendency to be politically inactive and disengaged. In addition to 
the above findings, chi-square testing shows that a significant difference exists between the four 
different groups in terms of the aforementioned measured political characteristics. As a result, we 
conclude that there is a significant difference between those who received civic education through 
the workshops and those who did not regarding their political activity and positive political atti-
tude towards participation and democracy. Among all participants of the course, the highest effect 
to political engagement was detected in university students, who actually have a higher degree of 
freedom as adults. High school students also experienced a positive effect, especially compared to 
the control group, but to a more limited extent on political knowledge. Overall, the course had a 
positive effect on the political attitude of the participants whether they were university students 
or high school students. All three groups who participated in the civic education workshops, in 
frames of “Teaching Civic Education” course, performed better in the assessment survey and exhib-
ited a higher degree of political activity and interest, compared to the random sample of the control 
group.
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Information Source, Perception of Democracy and Moral Values
Proceeding with HCA for the last three variables (information source, perceptions on democracy, 
and personal values), the respondents are assigned, through hierarchical cluster analysis, in 
groups of similar behavior. For the variable of information source, HCA revealed eight groups of 
respondents. Each group is characterized by the respondents’ selection of the marked values as 
shown in table 7. For example, cluster 1 is characterized by those selecting TV-Radio and Family to 
get informed about politics.

Table 7. Eight (8) Clusters of Respondents Based on the Source 
They Choose to Get Informed About Politics

Cluster Informed preferably from:  Frequency

1 TV-Radio. Family 11.0%

2 Not informed at all 4.0%

3 Social media and internet 12.3%

4 TV-Radio. Internet 15.1%

5 TV-Radio. Social media 14.6%

6 Newspapers 13.0%

7 Friends 15.9%

8 Family. Social media 13.5%

Following the same procedure with HCA, we observe eight distinct clusters of respondents 
which are formed according to the way the respondents perceive democracy.57 In order to under-
stand how they perceive democracy, the survey requested that one chose only three among twelve 
pictures of different democracy concepts (figure 1).  In table 8, we see the eight clusters and their 
profile regarding the pictures that are chosen by its respondents. For example, cluster 4 compre-
hends democracy as its electronic form, while cluster 1 identifies democracy as a religious concept.

Table 8. Eight (8) Clusters of Respondents Regarding the Way They Perceive Democracy

Cluster  Group of respondents who define democracy as:  Frequency

1 Religion 11.9%

2 e-Democracy. Representative. Corruption. Religion 7.4%

3 Ancient Greece. Representative. Deliberation 14.0%

4 e-Democracy 13.6%

5 Riot. Corruption. Rebellion. Protest 6.0%

6 Movement. Direct. Rebellion. Protest 15.0%

7 Movement. Ancient Greece. Representative. Volunteerism 14.2%

8 Ancient Greece. Direct. Volunteerism. Rebellion 18.1%
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       Figure 1. Pictures for Democracy Perception                           Figure 2. Pictures for Personal Values                      

Similarly, examining the construction of basic moral rules on a personal level (figure 2), anal-
ysis reveals nine groups of respondents. The various combinations of the pictures describe three 
basic moral attitudes: the expressivist, the naturalist, and the spirituality.58 In table 9, we can see the 
nine clusters and their corresponding moral values according to the chosen pictures. For example, 
the profile of cluster 2 is defined by choosing “anonymous” and “protest” pictures, therefore exhib-
iting expressivist moral attitudes.

Table 9. Nine (9) Clusters of Respondents Regarding Their Concept of Personal Values
Cluster Things that express their personal values:  Moral concept  Frequency

1 Riot. Anonymous. Army. Protest Expressivist 4.2%

2 Anonymous. Protest Expressivist 7.2%

3 Moon exploration. Mountain exploration. Concerts Naturalist/Spirituality 9.8%

4 Anonymous. Christ. Army. Money Expressivist/Naturalist 8.6%

5 Protest Expressivist 13.4%

6 Mountain exploration. Meditation Spirituality 15.4%

7 Money. Intimacy Naturalist 12.4%

8 Christ. Family. Intimacy Naturalist 13.5%

9 Mountain exploration. Family. Intimacy. Concerts Naturalist 15.6%

In the last step of our analysis, the three cluster membership variables were jointly analyzed 
with MCA and HCA with the rest of the variables. The output of the analysis is a Cartesian field 
(x,y), where all objects (variables values) are projected according to their scores in the two first 
dimensions of MCA.  Each axis (dimension) represents the polarization between the objects (vari-
able categories) which are positioned at its ends. The greater the distance between the categories at 
its ends, the greater the opposition is between these characteristics. 
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This can also be described as a map visualizing all dynamics of the phenomenon (figure 3). 
The most important point of the analysis is that all four groups (i.e. three groups of participants of 
the civic education course and the control group) are also positioned on the same axis system and 
appear distinctly in correlation to the rest of the variables and their values. The examination of the 
map confirms our basic hypothesis that the four groups demonstrate distinct political behavior 
characteristics, as the group variable categories and the characteristics are clearly positioned on 
the (x,y) diagram in figure 3.

Figure 3. Map Visualization of the Positions of Variables

By analyzing their positions on each axis separately, we can detect further differentiation be-
tween sets of groups as required by our hypothesis questions. The first axis (horizontal) is created 
by the differentiation between groups 1–4 (control group and high school students who partici-
pated in the intervention) and groups 2–3 (university students participating in-classroom and stu-
dents participating online). The vertical component of MCA is created by the difference between 
group 3 (online students) and the rest of the groups altogether. Group 3 is generally positioned a 
great distance from the others on this axis due to the absence of data for political knowledge, as 
this group was not measured in the survey for its political knowledge due to the distance learning 
limitations. In the diagram, we observe that group 3 (online students) is closer to group 2 (univer-
sity students participating in-classroom), showing similar behavior in the horizontal axis. This 
result suggests that the distance learning civic education course had no significant difference in its 
effect on the political behavior of the students.

The analysis proceeds with clustering the coordinates of the axes which were produced in the 
MCA in the previous step. This time, all four groups are clustered together (HCA) with the vari-
able categories. Table 10 summarizes the profile of each group according to the cluster in which it 
belongs. In this way, we can see the correspondence between the initial four groups of our respon-
dents (with reference to the intervention) and their behavior regarding all other variables.
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Table 10. Groups And Variables Clustered Jointly. Behavioral Patterns Of Each Group Are 
Distinct

6 clusters 6a 6b 6c 6d 6e 6f

4 clusters 4a 4a 4b 4b 4c 4d

3 clusters  3a  3a 3b 3b 3b 3c

group group 3  group 2 group 1  group4  

Left-Right  far left
center-left/
center-right

center-left far right  

Political Interest  Very Not very Somewhat  Not at all

Political 
Knowledge No Data  

[None/Little] 
[Adequate]

 High  

Political 
Mobilization  Collective 

Let others to 
do their job

Personal 
Social Media

 N/A

Gender   Female Male   

Information 
Source  

 Social media. 
Internet/ 

Newspapers

TV-Radio. 
Social media/ 

Friends

[TV-Radio. 
Internet] 
[Family. 

Social 
media]

TV-Radio. 
Family

No 
information

Democracy  

Movement. 
Direct. 

Rebellion. 
Protest

[Movement. 
Ancient 
Greece. 

Representative. 
Volunteerism] 

[Ancient Greece. 

Representative. 

Deliberation] 

[Ancient 

Greece. Direct. 

Volunteerism. 

Rebellion]

[Religion] 

[Representative. 

Corruption 

e-Democracy]

Riot. Corruption. 

Rebellion. Protest

Values  Protest

[Spirituality. 
Meditation/ 
Mountain. 

Family. 
Intimacy. 
Concert] 

[Anonymous. 
Protest]

Astronaut. 
Mountain. 

Concert

[Christ. 
Family. 

Intimacy] 
[Anonymous. 

Christ. 
Money. 
Army/ 
Money 

Intimacy]

Riot. 
Anonymous. 

Army. Protest

Groups 2 and 3 (university students of e-learning or in-class courses) exhibit similar behav-
ior: high political interest, collective ways of mobilization, they get informed about politics from 
newspapers, social media, and the internet. They have a more activist and rebellious perception of 
democracy, and they have expressivist personal values. This is a highly politically mobilized group 
which ideologically tends to the left and far-left side of the axis. Regarding the initial hypothesis, a 
comparison between participants in online and in-class groups shows no significant difference on 
the effect of the course. We conclude that both groups exhibited similar behavior and characteris-
tics, therefore online class had the same effect on students as in-class courses. 

Regarding the hypothesis about the difference between participants of the civic education 
workshops and the control group, we detect that group 1 is distinct and has different characteristics 
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which extend also to the way the respondents perceive democracy and how they construct their 
moral self. Group 1 (control group) is placed in the center-left or center-right scale. Their level of 
political knowledge is very low as is their levels of political interest. This group is more likely not to 
be politically mobilized, and they personally address issues to the authorities. The most prominent 
characteristic of their perception on democracy is “participation,” “ancient Greece,” and “e-democ-
racy,” and they get informed mostly from TV, family, friends, and social media. Their personal val-
ues are mostly naturalistic. The difference between participants of the civic education workshops 
and respondents of the control group extends to the way the respondents perceive democracy and 
how they construct their moral self. We observe that while groups 2 and 3 (university students 
in-class and online) have a more collective and active view on democracy and are characterized 
as expressivists, respondents of the control group seem to adopt naturalistic values and perceive 
democracy as “institutional” and “participatory.”

The fourth group (high-school students) is positioned to the right side of the axis, having a 
high level of political knowledge, and they get informed by television and family. They perceive 
democracy as “representation,” “e-democracy” and “corruption,” as well as “religion.”. In their 
personal values, we find Christianity in a prominent position, together with naturalistic values of 
family. Group 4, which consists of the high-school students in secondary education, choose to be 
closer to the religious, ethnocentric conceptualizations of democracy and adopt mostly natural-
istic concepts. This can be attributed to the basic core of the content taught in Greek secondary 
education, which aims to cultivate the idea of “ethnos” (in terms of ethnicity/ethnic identity) and 
orthodox Christianity to students, as the core values of Greek society. This group, as expected, is 
mostly informed about politics by their family, which is the most important political influence on 
children under 18 years old. As a result, the differentiation of this group is justified by the special 
characteristics of under aged children and their close connection to family.

Discussion
The teaching experiment in the Aristotle University of Thessaloniki and the overall research 
derived from it strengthen the general conclusion that the teaching of civic education improves 
participation in the commons and the perception of young people about democracy and their 
role as citizens. Comparing the general population, which in Greece has a limited amount of civic 
education according to the school curriculum, to the students who attended the civic education 
course given by the political sciences students, uncovered an improved score on almost all political 
characteristics. Students who participated in these courses also showed an inclination to choose 
more active modes of participation than the control population. This research highlights the 
importance of civic education in democratic countries on understanding the role of the citizen 
and inclination to be actively engaged. Furthermore, the use of interactive methods, such as these 
workshops, can assist the students in better comprehending  the roles and the institutions within 
democracy. By simulating these roles, they achieve a deeper understanding and adopt a more active 
stance towards citizenship. The research also shows that civic education can have the same benefits 
both in classroom courses and distance learning, and it could produce even greater results when 
applied in younger students—high school students for example, who are influenced to a greater 
degree by the context of their studies and their environment which formulates their ideas, their 
democratic and moral self.

There are ways to further enhance this research and examine in greater detail the effects of 
these interactive civic education workshops on the participants. Additionally, we recognize that 
the inclusion of social sciences students in the survey may explain some of the higher scores and 
thereby limit the power of these results. The comparison of the groups is based on their similar 
backgrounds, but in some cases this is not sufficiently supported. Group 1 (control group) includes 
university students who are compared with groups 2 and 3 which consist of university students. 
Even if groups 2 and 3 are students of social sciences and therefore appear more politically moti-
vated, we must note that the Greek educational system provides the same content of education to 
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all university entrant students. As a result, the social sciences students have the same educational 
background as the rest of the students until the concluding class of Greek Lyceum. On the oth-
er hand, group 4 again shares the same civic educational background with university students of 
group 1, but the difference between these two groups is the age. The same applies for the compar-
ison between groups 2 and 4 where the civic education intervention was applied in the classroom. 
These differences between the backgrounds of the groups limits the ability to generalize our results 
in all situations. Future research might examine the differences between sets of groups with almost 
identical backgrounds by investigating the effects of such an intervention on the same sample 
comparing its pre-treatment and post-treatment scores. However, this case study supports and 
extends existing theory regarding political socialization, emphasizing the role of education and, 
more specifically, civic education in the political socialization process of future citizens.

The research presented in this chapter highlights the important role of civic education and 
its positive effect in the political behavior and engagement of the students. Analysis from the data 
shows that the students who were taught in a civic education course by the political science de-
partment students who had opted for the “Teaching Civic Education” academic module managed 
to score higher in political behavior characteristics (political interest, knowledge, and mobiliza-
tion) in comparison to the control group (general student population). In addition to the above, 
the study shows that the distance learning course (spring semester 2020) had the same effect on 
the students for political engagement as the in-classroom courses before the COVID-19 pandem-
ic (spring semester 2019). The intervention in the Aristotle University of the Thessaloniki, with 
students teaching civic education to other students in high schools and universities, shows the 
importance of teaching democracy, especially when this takes the form of interactive workshops 
where students can simulate their future role as citizens and be trained on special topics such as 
representation, deliberation, elections, and understanding the basic democratic institutions and 
functions. The Aristotle University experiment can serve as an example for other institutions and 
researchers. Applying the methodology, they can prepare their students to develop and deliver 
interactive civic education courses to other students, and they can also examine the effect on the 
political behavior of the young participants. Such intervention could enhance the content of civic 
education and promote the importance of the inclusion of civic education in the school curriculum, 
as well as in the university’s curriculum, with the aim of strengthening the role of the citizen in 
contemporary and strong democratic societies.
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