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Information 
Message from Section President 

Terry Gilmour, Midland College, 
tgilmour@midland.edu  

Dear Section Members: 

Wow, when I left Albuquerque after the 
Teaching and Learning Conference in February 
of 2020, I had no idea that it would this long 
before we all could see each other again.  
Otherwise, I would have given all of you a much 
bigger goodbye hug!  A lot has happened in the 
last 18 months – the pandemic has taken a huge 
toll on our country, some of us were back in the 
classroom but many were not, we have learned 
new technology and new ways of teaching, and 
thankfully, a vaccine has gone into the arms of 
many.  As I write this, the Delta variant is 
surging across the nation – but, more and more 
people are getting the vaccine.  Even in my 
home state of Texas, we are seeing the 
vaccination rate go up!  There will be light at 
the end of this tunnel.   

The APSA Annual Meeting (September 30-
October 3) with the theme of “Promoting 
Pluralism” will return to an in-person meeting in 
Seattle, but also offering a virtual option.  Mark 
Carl Rom (Georgetown University) and Rachel 
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Bzostek Walker (Collin College) are serving as 
the Program Chairs for the Political Science 
Education section and have worked hard to 
create a dynamic program for us – many 
thanks!  The fourth “TLC at APSA,” the teaching 
and learning conference-within-a-conference 
will take place Saturday, October 2 as part of 
the annual meeting.  In keeping with the Annual 
Meeting theme, this year’s TLC@APSA theme is 
“Teaching Pluralism through Political Science 
Education.”  Workshops and Panel Sessions will 
focus on teaching pluralism to build classrooms 
and environments that encourage students to 
develop a deeper understanding along with 
tolerance of diverse ideological thought.  Many 
thanks to the co-chairs for the conference, 
Patrick McKinlay (Morningside College) and 
Tavishi Bhasin (Kennesaw State University).  
Program co-chairs for the 2022 Annual Meeting 
in Montreal, Quebec, Canada are Bobbi Gentry 
(Bridgewater College) and Laura Roost 
(Newberry College) so thanks to them as well as 
they begin the job. 

The Political Science Education section will hold 
its business meeting on Friday, September 30 at 
6:30 (PST).  As soon as I have the room assigned 
to us, I will post an announcement in APSA 
Connect along with a link with ZOOM for those 
not attending in person.  Please join us for the 
meeting as we will have several items of 
interest.  The highlight of the meeting is the 
presentation of our annual awards – Craig L. 
Brians Award for Excellence in Undergraduate 
Research & Mentoring, APSA Best Conference 
Paper 2020, Distinguished Service Award, and 
Lifetime Achievement Award.  Our section is 
also helping to sponsor the reception after 
TLC@APSA and the winners will also be 
announced there.  APSA has also put out a call 
for a new editorial team for the Journal of 
Political Science Education with the deadline for 
application on September 1, 2021 – we 

encourage members of our section to consider 
applying.   

One of the goals of our section is to have more 
visibility across the APSA organization.  We have 
made great progress in helping to achieve this 
goal.  John Ishiyama (University of North Texas) 
is the incoming President of APSA!  Michelle 
Deardorff (University of Tennessee, 
Chattanooga) served as Vice President.  2021 
APSA Council Nominations include Juan Carlos 
Huerta (Texas A&M University, Corpus Christi) 
for Vice President and Mary McHugh 
(Merrimack College) for council member.  This 
is fabulous recognition for our section.  In 
addition, Alison McCartney (Towson University) 
was asked to serve on the Distinguished 
Teaching Award Committee and Elizabeth 
Matto (Eagleton Institute of Politics, Rutgers 
University) was asked to chair the Civic 
Engagement Award Committee.  To say that I 
am excited about these nominations would be 
an understatement!  Congratulations to all. 

Finally, I want to thank all of the members of 
the PSE section executive board who have all 
done an amazing job and stepped up when 
asked.  We have voted by Doodle and talked by 
Zoom (who would have thought that we would 
be using such terms!) and somehow persevered 
– my utmost gratitude during these challenging 
times.  I also want to thank Bobbi Gentry on her 
work these past many years as editor of our 
newsletter – a job well done.  Bobbi is ready to 
turn loose of this responsibility so we will be 
searching for a new editor.  If anyone is 
interested, please let me know and I will pass 
on to the executive board for selection. 

As we begin another academic year filled with 
uncertainty, I again urge you to stay well, to 
stay safe, and to try to stay sane…… 

Best, Terry 
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The Teacher-Scholar Column 
 

A Dynamic Duo: APSACivic and Political Science 
Education—A Partnership for Civic Innovation 

Elizabeth A. Bennion, Indiana University 
South Bend, ebennion@iusb.edu  

 
 
As a teacher-scholar, I am always seeking new 
ways to improve my teaching and research, and 
to connect with others who can help me develop 
as a teacher, scholar, and engaged member of 
my community. I also seek ways to share what I 
have learned in hopes of moving our 
understanding of civic engagement, and civic 
engagement pedagogy, forward. The Civic 
Engagement Section of the American Political 
Science Association (APSACivic) formed in 2020 
to promote civic engagement teaching, research, 
and praxis. The new section is eager to 
collaborate with the Political Science Education 
(PSE) section to promote innovative approaches 
to civic engagement education. This column 
explains the background of APSACivic, discusses 
the relationship between APSACivic and PSE, 
updates PSE members about APSACivic’s 
accomplishments during its first year, and invites 
PSE section members to partner with APSACivic 
in promoting high quality, high impact civic 
education.  
 
While attending a 2019 APSA panel featuring 
participants in the Institute for Civically Engaged 
Research (ICER), I heard several APSA members 
question aloud why the APSA did not have a 
separate section focused on civic engagement. 
Richard Davis (Brigham Young University) was 
particularly interested in founding a new section, 
and later asked me to join him in this effort. As 
an attendee of the ICER session, and long-time 
member of the PSE section, I noted that the 
Political Science Education section has been 
extremely engaged in promoting civic 
engagement pedagogy and civic engagement 
themed Scholarship of Teaching and Learning 

(SoTL) research. I described the success of the 
PSE Section in shining a spotlight on political 
science education, including pedagogical best 
practices, and highlighted the PSE section’s 
success in promoting and launching a teaching 
and learning conference and a journal of political 
science education. I also noted that both the 
conference and the journal featured numerous 
tracks, workshops, and articles on the topic of 
civic engagement and added that APSA had 
published two books on teaching civic 
engagement, co-edited by teacher-scholars, 
including me, who had met through the PSE 
section.  
 
The PSE section’s ability to bring together people 
with common concerns, and a shared 
commitment to high impact teaching and 
transformative student learning experiences, is 
remarkable. Also remarkable is the section’s 
strong sense of collective identity, comradery, 
and “belonging” for political scientists interested 
in meaningful teaching-related professional 
development, publication, and networking 
opportunities. 
 
Attendees of the 2019 ICER session noted that 
they were unable to find a similar home for their 
community-engaged scholarship and often 
looked outside of the APSA to find models of 
faculty members who focused on community-
engaged research and civic engagement praxis. 
All were eager to collaborate with the PSE 
section and to form a section specifically 
devoted to the study, teaching, and practice of 
civic engagement.  
 
Other members of the discipline seemed to 
recognize the need for the section. Richard 
reached out to ICER co-director Peter Levine 
(Tufts University) who became the section’s first 
Vice Chair. Together the three of us circulated a 
petition among APSA members, including PSE 
members and members of other relevant 
sections, This petition quickly gathered over 400 
signatures, exceeding the number of signatures 
required to become a new section. After 
proposing the section to the APSA Executive 
Council in December 2019, Interim Co-Chair 
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Richard Davis, Interim Vice Chair Peter Levine, 
Interim Treasurer Maliga Och, Interim Secretary 
Verlan Lewis, and I drafted, submitted, and 
revised formal bylaws to be approved at the 
2020 APSA meeting. We used an open call for 
volunteers to solicit committee members and 
candidates for officer positions, and invited all 
APSA members to join us for our first (virtual) 
business meeting and (virtual) reception in 
August 2020. The 2020 officer election 
confirmed Jeffrey Kraus (Wagner College) as 
secretary, Carah Ong-Whaley (James Madison 
University) as Vice Chair, and Maliga Och (Idaho 
State University) as treasurer, with Richard Davis 
and I remaining as co-chairs. Leah Murray 
(Weber State University) and Lisa Bryant 
(California State University, Fresno) replaced 
Jeffrey Kraus as program chairs. 
 
APSACivic is designed to highlight the 
importance of civic engagement to our discipline 
and to bring together faculty and graduate 
students who sometimes fail to interact because 
they think of themselves primarily as teachers, 
scholars, or practitioners. The goal of the section 
is to encourage greater communication among 
these groups, to promote collaboration and 
synergy among faculty engaged in different kinds 
of civic engagement work, to facilitate, 
recognize, and reward work across these three 
domains, and to encourage synergy for 
individual faculty members seeking to integrate 
different aspects of their work. 
 
From the beginning, the founders of APSACivic 
envisioned the new section as a partner to the 
Political Science Education section, collaborating 
with PSE on civic education programming, while 
providing additional opportunities for civic 
educators to develop and share their work. The 
plan for the section’s first year was to get the 
section organized, to identify and elect section 
officers, to create and staff committees, and to 
hold committee brainstorming sessions to 
determine how the new section would fulfill its 
core mission.  
 
To facilitate cooperation and avoid confusion, 
PSE section president, Terry Gilmour, invited me 

(as APSACivic’s co-founder and interim co-chair) 
to talk about the new section at an informal PSE 
business meeting at the APSA Teaching and 
Learning Conference in Albuquerque in February 
2020, shortly before the pandemic shut down in-
person conferences. This allowed me to answer 
questions of the PSE membership and stress the 
desire to make APSACivic a key partner for the 
PSE – a way to make more civic engagement 
scholars and practitioners aware of the PSE’s 
important work, to encourage membership in 
the PSE section, and to jointly work to expand 
professional development, presentation, 
publication, and other opportunities for civic 
educators. The 2020 (virtual) APSA Annual 
Meeting provided an opportunity to officially 
launch the section, and to introduce APSACivic to 
the PSE membership and other APSA members. 
  
As APSACivic co-chair, I talked again with the PSE 
president to determine the best way to work 
productively with PSE moving forward. President 
Gilmour suggested that our committees and 
officers should come up with specific proposals 
to present to the PSE membership at the 2021 
business meeting. Before the meeting, 
APSACivic’s program co-chairs reached out to 
the PSE program chairs to propose jointly 
sponsored panels at the APSA meeting. Both PSE 
and APSACivic also agreed to co-sponsor the 
book launch reception for the APSA’s latest 
books: Teaching Civic Engagement Globally and 
Political Science Internships: Toward Best 
Practices. Meanwhile, APSACivic’s Civic 
Education Committee has developed a series of 
proposals for webinars, short courses, and other 
types of programming that we look forward to 
discussing at both the APSACivic and PSE 
business meetings in September 2021.  
 
Other APSACivic committees also have been 
busy. The Awards Committee proposed a new 
series of civic engagement awards. The 
Mentoring Committee developed a new civic 
engagement mentoring program. The 
Publications Committee developed editorial 
teams and released RFPs for a special issue of the 
e-Journal of Public Affairs and a Spotlight feature 
in PS: Political Science and Politics. As a member 
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of both sections, I am excited about these 
projects, each of which APSACivic advertised to 
both sections through APSA Connect. I am also 
excited about future possibilities for 
collaborative planning and publicity for co-
sponsored webinars, workshops, and other 
events offered both at formal conferences (e.g. 
APSA’s annual meeting, TLC, and APSA at TLC) 
and throughout the year – using the online 
platforms with which we have become so 
familiar during the global COVID-19 pandemic.  
Here are a few ideas to peak your curiosity:  
 

 A 60-minute virtual Civic Café on four 
consecutive Fridays in October (10/8, 
10/15, 10/22, and 10/29). Topics might 
include: incorporating civic engagement 
into your online political science classes; 
promoting reflection, dialogue, and 
discourse; using technology to facilitate 
community-engaged learning, and 
carving out a career as a civically-
engaged teacher-scholar (co-sponsored 
with APSACivic’s mentoring committee). 

 An ongoing monthly First Friday or Third 
Thursday virtual civic café series.  

 An APSACivic and PSE co-sponsored pre-
conference short course, conference-in-
a-conference, or dine-around focused 
on civic education, as well as civics-
focused research and service.  

 Sessions featuring the civic engagement 
groups identified on APSA’s Raise the 
Vote website, allowing faculty to learn 
about several groups per session, 
including who they are, what they do, 
what resources they offer, and how one 
can get engaged with them.  

  A session on how to conduct 
community-based civically engaged 
research, including how to engage 
students as researchers.  

 A session on how to conduct civics-
focused SoTL research.  

 A webinar featuring the editors/authors 
of the new APSA Teaching Civic 
Engagement Globally book. 

 A webinar featuring the authors/editors 
of the new APSA book Political Science 
Internships: Toward Best Practices. 

There will be times when APSACivic and the PSE 
section work together on co-sponsored projects 
and events. There will be times when the two 
sections advertise and promote each other’s 
projects and events. There also will be times 
when the two sections work separately, but in 
tandem, to advance the quality, reputation, 
recognition, and impact of civic engagement 
education in our discipline, at our academic 
institutions, in our communities, and in the 
world.  
 
APSACivic and the Political Science Education 
section have a unique opportunity to collaborate 
to increase the visibility, support, and resources 
available for civic engagement pedagogy and 
research. The recent backlog of accepted 
submissions at the Journal of Political Science 
Education provides evidence of the growth in 
authors submitting high quality writing and 
research about teaching and learning in political 
science. As graduate students, scholars at all 
stages of their careers, and teachers at all types 
of institution continue to respond to – and drive 
– APSA’s increasing focus on teaching and civic 
engagement, APSACivic and PSE are poised to 
function as a dynamic duo – spurring new 
approaches to civic engagement and innovation.  
References: 
 
Matto, Elizabeth C., Alison Rios Millett 
McCartney, Elizabeth A. Bennion, Alisdair Blair, 
Taiyi Sun, and Dawn Whitehead Eds. 2021. 
Teaching Civic Engagement Globally. 
Washington, DC: American Political Science 
Association.  
 
Van Vechten, Renee B., Bobbi Gentry, and John 
C. Berg Eds. 2021. Political Science Internships: 
Toward Best Practices. Washington, DC: 
American Political Science Association.  

Featured Essays 
 
Department-Level Graduate Student Peer 
Teaching Workshops 
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William O’Brochta, Assistant Professor of 
Political Science, Louisiana Tech University, 

obrochtawj@wustl.edu and Bryant J. Moy, PhD 
Student, Washington University in St. Louis, 

bryant.moy@wustl.edu  

Teaching for the first time involves many 
personal and philosophical decisions, however, 
it is difficult for new teachers to have successful 
experiences as teaching assistants and 
instructors if they lack a background in 
pedagogy and exposure to teaching best 
practices. As new teachers, we grappled with 
many teaching-related decisions largely on our 
own. After several years of experience, we 
found ourselves holding ad-hoc conversations 
with graduate students about teaching-related 
issues, trying to address individual challenges as 
they arose. During the 2019 academic year, we 
decided to scale up our mentoring efforts by 
developing and running an informal peer 
teaching mentoring program for graduate 
students serving as teaching assistants with the 
goal of providing exposure to pedagogical 
practices and supporting new teachers. In this 
article, we review the structure of this peer 
mentoring program, successes and challenges, 
and suggestions for implementing this idea. 

We designed our peer mentoring program with 
a focus on flexibility and broad accessibility. 
Graduate students at our university fulfill 
teaching assistant and instructional roles with 
extremely varied duties. Additionally, graduate 
students’ pedagogical base upon which to build 
teaching skills is often limited: graduate 
teachers attend a half-day university-wide 
workshop provided by the university teaching 
center that mostly focuses on conduct and 
emergency policies. There is no department-
sponsored graduate teaching training. Hence, 
our program needed to encompass a wide 
variety of teaching experiences and interests. 
We also wanted to appeal to all graduate 

teachers in the department with the hope that 
our mentoring meetings could be a productive 
space for both new and more experienced 
teachers. 

After surveying the graduate teachers in our 
department, we planned one-hour monthly 
mentoring meetings. Topics ranged from 
working with undergraduate students, to 
developing learning goals, to crafting activities 
and lesson plans, to writing syllabi and 
designing new courses. Each session started 
with a short presentation containing basic 
pedagogical content, followed by small group 
activities and discussion. Our aim was to make 
pedagogical content immediately relevant. This 
meant having more detailed conversations 
regarding pedagogical theory with students 
individually and referring them to the university 
teaching center for advanced topics. 

The program was successful at increasing 
graduate students’ interest in teaching. We had 
high participation, which signaled that graduate 
teachers had immediate questions about their 
role and wanted practical advice on how to 
handle their teaching responsibilities. Graduate 
teachers felt that they gained familiarity with 
and appreciation for aspects of the art of 
teaching. For example, participants became 
comfortable writing learning-centered course 
goals and utilizing formative and summative 
assessments. Mentoring sessions also provided 
participants with some space to start thinking 
about their teaching philosophy. Simple 
concepts like the distinction between content 
and application-focused instruction helped 
participants reconceptualize their approaches 
to teaching. In addition, graduate teachers 
learned best practices for handling common 
scenarios like grade changes or stimulating 
inclusive class discussions. 
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Graduate teachers gained these pedagogical 
tools at an accessible level with others in the 
department. All of the examples and scenarios 
we used were either broadly about teaching or 
specific to political science. For instance, we 
discussed the advantages and disadvantages of 
teaching purely substantive or purely methods 
courses. We considered how to incorporate 
data and methodological thinking into 
substantive courses and how to use theory to 
motivate learning statistical concepts. 

Challenges arose when discussing specific 
strategies to employ in the classroom, as 
participants had a diverse set of teaching 
experiences. While some graduate teaching 
assistants hosted weekly subsections, others’ 
graded essays and problem sets with as little as 
one teaching opportunity during the semester. 
On our side, these unequal opportunities in the 
classroom limited our ability to conduct 
observations and mini-teaching sessions. On the 
new teacher's side, the unequal experiences 
were not conducive to support or develop their 
broader interest in teaching. In teaching 
assignments with limited teaching 
opportunities, graduate teachers were unable 
to apply their new knowledge about how to 
craft learning objectives in a lecture and to 
evaluate whether their undergraduate students 
grasped the information.  

At the most basic level, this was most graduate 
students' first experience in front of a 
classroom. Without enrolling in a course on 
teaching or a workshop through the teaching 
center, they had no foundational pedagogical 
training on which to build. As such, graduate 
students were limited in their ability to help 
each other with more advanced pedagogical 
concepts. There seemed to be a mismatch in 
graduate students’ underlying interest in 
teaching and their ability to learn about 

teaching within the department in a structured 
way. 

Overall, graduate teachers expressed high levels 
of interest in the peer teaching mentoring 
program, and we were able to discuss some key 
issues that new teachers face. Our experience 
corroborates that of Joyce and Hassenfeldt 
(2020) who find that graduate teachers respond 
positively to peer teaching mentoring. In our 
case, peer mentoring seemed to help support 
graduate teachers, but peer mentoring alone 
cannot provide new teachers with all of the 
basic pedagogical tools that they need. With 
such a pedagogical foundation, peer mentoring 
can take on a much more active and involved 
role with teachers observing each other, doing 
round-robin teaching demonstrations, and 
designing scholarship of teaching and learning 
projects. Though there was interest in all of 
these topics during our peer mentoring 
sessions, we found it difficult to provide both 
the basics and to respond to teachers’ interests 
in more advanced topics. 

Our main suggestion, therefore, is to couple 
peer teaching mentoring with a department 
sponsored pedagogy training program (e.g., 
Treepanier 2017). Such a program can provide 
foundational pedagogy instruction upon which 
peer mentoring can build and it can do so in an 
environment designed for political science 
teachers. More general, optional workshops 
from the university teaching center can then 
serve to complement department-level 
programs by offering advanced pedagogical 
instruction. To be most effective, we suggest 
that department sponsored pedagogy training 
programs consist of several days of pedagogy 
workshops prior to the time graduate teachers 
begin teaching. Additional workshops should be 
offered throughout the year alongside peer 
mentoring. This program should be 
accompanied with carefully sequenced and 
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designed graduate teaching experiences where 
each graduate teacher starts as an assistant in 
lower-level courses and is given more 
responsibilities over each semester of graduate 
teaching, culminating in an opportunity to co-
teach a course. In essence, our experience with 
peer teaching mentoring suggests that 
mentoring graduate teachers is most effective 
when instructional pedagogy is fully integrated 
throughout the graduate program. 

References 

Joyce, Amanda, and Tyler Hassenfeldt. 2020. 
“Utility of a Peer Teaching Mentor to 
Graduate Teaching Assistants.” College 
Teaching 68(1):12-19. 

Treepanier, Lee. 2017. “SoTL as a Subfield for 
Political Science Graduate Programs.” 
Journal of Political Science Education 
13(2):138-151. 

Bridge over Troubled Waters: The 
Challenges and Opportunities of Peer 
Tutoring Politics 
 
Olivia Antonson, Peer Tutor, and Erika Cornelius 
Smith, Associate Professor of Political Science 
and International Relations, Nichols College, 
Erika.Smith@nichols.edu  

Whether the polis is, in an Aristotelian sense, 
natural or crafted, it requires leadership to 
function at its best. Through a contemporary 
lens, teaching political science to 
undergraduate students may be analogous. But 
with the proliferation of peer tutoring programs 
in higher education throughout the U.S., 
particularly in a divisive political climate, the 
leadership provided by peer tutors in political 
science courses merits further exploration.  

 
1 For further information on peer tutor training, see for 
example: resources from the National Tutoring 
Association; resources from the Peer Tutoring Resource 
Center; tutor training through Tutor Matching Service. This 
list is not exhaustive; rather, it provides a brief overview of 

There is great value in having a peer tutoring 
program at undergraduate institutions. 
However, there is little value without properly 
trained peer tutors. While peer tutors may 
undergo training in a general sense, on topics 
such as communication, tutoring session 
management, and styles of learning, there is a 
lack of specific training in the field of political 
science or providing support on politically-
oriented assignments.1 Through her own 
experiences as a teaching assistant and peer 
tutor for political science courses at Nichols 
College, Olivia Antonson discovered that the 
divisive political climate manifests itself in 
politically related tutoring sessions. Specifically, 
tutors would benefit from training that focuses 
on working with tutees who hold espouse 
political views or express deep cynicism of 
politics, and how to de-escalate the session if 
tensions rise—how to bridge over political 
divisions to provide maximum support for 
students seeking academic assistance.2  
 
Background 
As a general writing and political science peer 
tutor at a business-focused college, Olivia works 
with tutees from multiple academic disciplines. 
During one tutoring session, a student came to 
Olivia for help with a paper which reflected the 
student’s strong political views. She pointed out 
that the student’s claims made in the paper 
were largely unfounded; there was a lack of 
proper source material throughout the paper. 
To Olivia’s surprise, the student became 
defensive and accused her of disagreeing with 
his political beliefs. To regain control of the 
tutoring session, Olivia assured the student that 
she remains objective during sessions; she does 
not let her personal beliefs impact the feedback 
and suggestions that she gives to students. She 
also noted that her job is to help the student 
submit the best possible paper, and that her 
comments on his lack of credible source 
material were not a personal attack but an 

the resources currently available for the training and 
education of peer tutors. 
2 After reviewing the materials available through APSA 
Educate, we found insufficient resources for peer tutors in 
the field of political science. 
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identification of opportunities to raise the score 
in a graded criterion of the assignment. After 
Olivia explained this to the student, the student 
calmed down, and the rest of the tutoring 
session went smoothly.  
 
From this experience, Olivia wondered if other 
peer tutors experienced similar defensiveness 
or hostility during politically related tutoring 
sessions. The concept for this research was first 
presented by Olivia at the New England Peer 
Tutor Association (NEPTA) annual conference in 
the spring of 2021. Her presentation at NEPTA 
sought to build on peer tutoring best practices 
with the increase in political divisiveness on 
college campuses in mind. Based on the positive 
feedback she received from her NEPTA 
presentation attendees, Olivia concluded that 
peer tutors need to understand how to best 
handle politically related tutoring sessions, but 
there is a lack of scholarly research done on this 
topic. Therefore, she was inspired to continue 
this research with her political science advisor 
and chair of the Civic Leadership and Politics 
program, Dr. Erika Cornelius Smith.  
 
Why is it important to train peer tutors on the 
basics of tutoring politics? 
Peer tutors need to be prepared to tutor 
politically related sessions. In the example of 
Olivia’s tutoring experience, the student 
requested a general writing session. The result 
of the session could have been much different if 
Olivia had no training on the tutoring of political 
science. The contentious political climate can 
manifest itself in politically related tutoring 
sessions, even if those sessions are not 
specifically listed as political science tutoring 
sessions.  
 
What training should be added to the general 
best practices for peer tutors to follow in order 
to address the increasing political divisiveness 
on college campuses? 
Based on our preliminary research, we believe 
there are three main points that should be 
incorporated into peer tutor training. 

 Peer tutors need to set aside their 
individual political beliefs and biases in 

order to focus on assignment 
requirements and grading criteria. 
Emphasis should be placed on the 
tutoring best practice of working to 
improve the score of the tutee’s 
assignment. Tutors should be giving the 
same amount of effort and respect to 
all tutees, regardless of how similar the 
tutor’s and tutee’s political beliefs are. 
There is no place for discrimination in 
peer tutoring. 

 Peer tutors need to understand how to 
evaluate a source for political bias. Also 
known as the evaluation stage of 
Bloom’s taxonomy (1956), evaluating a 
source for bias involves deep thinking 
into the credibility of the author, the 
material, and the source (Dwyer et al. 
2014). Using only sources that have a 
heavy political bias can impact the 
credibility of the tutee’s paper. Tutors 
that are knowledgeable about political 
bias can explain the implications of 
using heavily biased sources in 
academic papers to their tutees, again 
with the focus on raising the overall 
quality of the assignment. 

 Peer tutors need to know how to de-
escalate conflicts with tutees that may 
arise in sessions. Since political beliefs 
can be connected to core identities, 
students may feel increased frustration 
or anxiety when receiving feedback on 
topics that are personal in nature. 
Seeking help through an academic 
support service may put some tutees in 
a vulnerable position; this vulnerability 
can be exacerbated if the tutee feels 
that their political beliefs are being 
criticized. Despite the fact the tutor is 
coming from a place of support and 
help, the tutee could interpret this 
support as criticism of their personal 
beliefs and take a defensive position 
because of this, inhibiting the tutor’s 
ability to provide support for students. 

 Some tips for de-escalation include: 
having the tutor remind the tutee that 
the tutor is not trying to criticize the 
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tutee’s political beliefs, but is instead 
trying to help the tutee improve their 
paper by backing up the claims made in 
the paper with credible source material; 
having the tutor ask the tutee what the 
tutor should do in order to make the 
session more comfortable for the tutee; 
and having the tutor explain to the 
tutee that the tutor enters each session 
with no political bias. 

 
How does gender play a role in politically 
related peer tutoring sessions?  
Previous research on role theory in peer 
tutoring shows that female tutors may struggle 
with tutoring male tutees, and male tutees may 
feel uncomfortable being tutored by a female 
tutor. This is because the idea of a female 
holding authority over a male goes against 
traditional gender roles (Leung, 2019). 
Therefore, we have come up with three 
potential ways that this aversion to 
nontraditional gender roles may present itself 
during a politically related tutoring session. 

 Female tutors might be less likely to call 
out a male tutee’s unsupported claims 
or political bias due to fear of hostility. 

 Male tutees may be more likely to get 
defensive over their political beliefs 
when working with a female tutor. 

 Male tutees may be more likely to 
question the credibility of a female 
tutor during politically related sessions 
because politics is perceived as a male-
dominated field. 

 
It is important to consider how female tutors 
may be negatively impacted by society’s 
adherence to gender roles. Incorporating 
gender roles and gender bias into peer tutor 
training can aid in preparing female peer tutors 
for not only politically related tutoring sessions, 
but all tutoring sessions, and the research 
presented in Leung (2019) is not specific to 
tutoring politics. Because Leung (2019) focuses 

solely on the male and female gender identities, 
an area for future research could explore the 
tutor/tutee relationships with other gender 
identities. Leung (2019) does not address 
potential conflicts outside the gender binary. 
Transgender, non-binary, gender non-
conforming, and genderfluid identities are four 
examples of areas where further research is 
needed. 
 
Final Thoughts 
The relationship between peer tutoring and 
politics is an area where minimal scholarly work 
has been done. Olivia Antonson and Dr. Erika 
Cornelius Smith will continue to research and 
write about this subject matter. Considering 
this, we feel that this article can serve as a 
beginner’s guide and quick summarization of 
the best practices to follow when peer tutoring 
in politically related sessions. Our strongest 
recommendation is to incorporate a module on 
tutoring politics into peer tutor training. When 
peer tutors are knowledgeable about political 
tensions, political biases, and how gender roles 
affect peer tutoring sessions, then tutors are 
more prepared to facilitate a successful tutoring 
session. Ultimately, the goals and outcomes of 
each tutoring session should reflect the 
collaborative work of the tutee and the tutor; 
giving peer tutors the tools to better handle 
politically related tutoring sessions ensures that 
both the tutor and the tutee are set up for 
success. 
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from Five Decades of Studies focused on 
Civic Teaching and Learning 
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Judith Torney-Purta, Professor Emerita of Human 
Development, University of Maryland, College 
Park, jtpurta@umd.edu 

Only once in my career did I teach in a political 
science department – a course on political 
socialization. However, as a social scientist I 
have been responsible for collecting, analyzing 
and presenting large-scale empirical data on 
young people’s political attitudes and civic 
engagement for the last half century.  I was a 
doctoral assistant at the University of Chicago 
when David Easton and Robert Hess mounted 
an interdisciplinary collaboration in the first 
wave political socialization studies.  I designed 
interviews with second to eighth graders to 
determine what survey questions they could 
answer about politics and developed graphic 
presentations of survey results from 12,000 US 
second through eighth graders.   The resulting 
book was The Development of Political Attitudes 
in Children (Hess & Torney, 1967).   
 
This was followed by an invitation to work with 
the International Association for the Evaluation 
of Educational Achievement (IEA), a European 
organization best known for cross national 
mathematics and science studies.  In the 1970s, 
I participated in the design of their large-scale 
IEA international civic education study in ten 
countries (Torney, Oppenheim & Farnen, 1975). 
In about 1993, during the early post-Communist 
period IEA asked me to lead a collaborative 
process to design another cross-national study 
of civic education including questions on 
knowledge, attitudes and civic engagement 
(similar to political socialization).  The IEA 
organization mounted the CIVED data collection 
in 1999 in 28 countries (about a third from 
Eastern Europe).  The organization repeated the 
study in 2009 and 2016 -- renamed the 
International Civic and Citizenship Study (ICCS).   
The full data sets (containing cognitive, 

attitudinal and participatory data from 
representative samples of 15-year-olds from 
more than 40 countries) are available free for 
secondary analysis at CivicLEADS.org, University 
of Michigan.  [Note: This is a data archive 
especially helpful to early-career scholars in 
these times of limited access to survey 
respondents.]    
  
About three years ago the IEA organization, 
now headquartered in Amsterdam and 
Hamburg, invited me to co-edit a volume 
examining the findings and influences of the 
1999, the 2009 and the 2016 studies.  Chapters 
were submitted by fourteen researchers who 
had led the civic studies in their countries and 
also broader chapters about civic and political 
learning by social scientists:  Influences of the 
IEA Civic and Citizenship Studies: Practice, Policy 
and Research across Countries and Regions 
(Malak-Minkiewicz & Torney-Purta, 2021).  Co-
editing this volume, especially the fourteen 
country chapters in the first section of the book 
from Eastern and Western Europe and Latin 
America, gave me tremendous respect for those 
engaged in civic education and in political 
socialization research in challenging 
circumstances. Insights about the post-
Communist countries came from the book’s 
senior editor, Barbara Malak-Minkiewicz, a 
social psychologist originally from Warsaw 
University.  The second part of the Influences 
book contains, for example, chapters by a 
Swedish political scientist, a Chilean social 
theorist, a Mexican testing specialist, and two 
early-career scholars who pioneered the 
studies’ secondary data analysis (in Europe and 
in the United States).  These authors discuss 
what has been learned from empirical data on 
issues related to political socialization and how 
it has been enhanced by reflections from a 
variety of perspectives (including but not 
limited to political science).  An inter-
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disciplinary community of practice among early 
career researchers, including several who are 
undertaking further empirical studies in Europe 
and Latin America, is being developed.   
The chapter authors indicated that educators, 
political scientists and researchers from many 
national settings and with diverse interests 
have benefited from their independent 
explorations of data from the IEA CIVED and 
ICCS studies.  Individuals who hope to influence 
policy or to argue for more engaging civic and 
political topics at all levels of education are 
among them. The book chapter authors 
reported that a cross-curricular approach to 
civic education is favored in many countries. 
This often means that teachers who have never 
studied political or civic topics are responsible.  
Few instructional resources are available for 
instruction about political structures/processes 
or to motivate civic/political participation.  In a 
more optimal situation teachers would receive 
preparation to adapt instruction in history, 
social studies, mother tongue, and science to 
meet the needs of their students. They would 
have materials that engaged students with 
national and local issues.  To enlist policy 
makers and teacher educators in this agenda, 
however, we need to understand what research 
reveals about encouraging political learning and 
socialization in specific contexts.   
 
A second point made in the chapters was that 
the content of formal curriculum is often 
specified with so much detail about the formal 
structure of political systems that it would be 
impossible to cover in the time allotted.  This 
was especially true in countries where there 
was no designated civics class.  This can result in 
the rote transmission of detailed factual 
knowledge about idealized political structures 
rather than educational activities that motivate 
political understanding and participation.  
Analyses of the IEA civic studies data suggest 

the value of fostering an open classroom 
climate that welcomes students’ participation in 
discussing issues and a school context where 
students’ actions matter. This can enhance 
students’ interest in seeking civic knowledge 
and willingness to become politically engaged. 
The value of open classroom climate was a 
focus in several of the book chapters.  Barber, 
Clark & Torney-Purta (2021) present a more 
complete review of research on how political 
learning is fostered by open class and school 
climates.   
 
Third, the thousands of students who were 
tested and surveyed are now eligible to vote. 
Their attitudes shape their political actions.  
Two book chapters identify nascent populist 
tendencies in about fifteen percent of 
adolescents; they held negative attitudes 
toward immigrants and did not support equal 
rights for women in the political sphere.   
In summary, the IEA’s civic education studies 
since the 1970s have included high quality 
measures of a range of political attitudes and of 
civic engagement.  These data are freely 
available and have attracted the attention of 
researchers interested in secondary analysis. 
When IEA reports survey results in other subject 
areas, researchers and the public focus on 
students’ knowledge test scores.  The Influences 
book on the studies of civic and political 
engagement, in contrast, provides information 
on the outcomes relevant to political learning 
including students’ interest in discussing 
political issues and motivation for political 
participation.    
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Using Light Board Lectures as a Tool for 
Student Engagement in an Online Political 
Science Statistics Course 
 
Gregory A. Petrow, Associate Professor of 
Political Science, University of Nebraska, Omaha, 
thedoctorpetrow@gmail.com  

Teaching quantitative analysis is important in 
disciplines such as political science that conduct 
the scientific study of human society. It allows 
students to become better consumers of 
political science research. It opens up the 
empirical exploration of the political world to 
them.  It makes them better consumers of news 
(see, for example, Lupia (2000) on the public 
and applied values of political science research). 
Additionally, we recognize that some of our 
students will continue on to advanced study 
and will conduct statistical analysis themselves; 
for these students, we want to begin the 
training for them to analyze political data. 
Reflecting just how important this kind of 
training is to the mission of political science 
departments, most of them require students to 
pass a research methods class before 
graduating, which frequently includes a data 
analysis component (Thies and Hogan 2005). 
Presumably thousands or tens of thousands of 
students take such courses every semester. This 
makes understanding the pedagogy of teaching 
data analysis to political science students very 
important. 

Unfortunately, teaching political statistics well is 
difficult.  Students are afraid of data analysis 
due to math anxiety (e.g. Papanastasiou and 
Zembylas 2006), and they are disinterested in 
the topic because they do not perceive it as 
being relevant to their future occupations 
(Murtonen, Olkinuora, Tynjala, and Lehtinen 
2008). Anecdotally, many political science 
students claim to study political science in order 
to avoid quantitative analysis, and so when they 
end up in these required data analysis courses, 
they are uninterested and unmotivated (see 
Earley 2014 for a review).  To make the teaching 
of political analysis even more challenging, 
undergraduate degree programs are moving on-
line. Students who may have been wrestling 
with math anxiety when they were sitting in a 
classroom with the professor and fellow 
students, may now also feel alone and isolated. 
This may contribute even more to a feeling of 
being overwhelmed. 

Against this backdrop, scholars study the 
efficacy of different teaching techniques to 
increase learning and student satisfaction in the 
on-line delivery mode. Researchers find that 
multimedia presentations of material improve 
student satisfaction and engagement. Of 
course, the value of multimedia is greatest in 
the online delivery mode, as the lack of a 
physical classroom also removes the personal 
dynamics found there (Mandernach, 2009). 
Because of the limits of on-line education, 
instructor-created content may have a greater 
effect in that delivery mode. After all, 
instructor-created multimedia lets online 
students experience instructors as living, 
breathing people, such that the teaching comes 
across in ways more similar to how it would in 
the flesh and blood environment.  

Commonly used multimedia tools include 
recorded Power Point lectures, and recording 
live lectures. Another tool available to some 
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instructors is the light board. A light board is an 
illuminated sheet of glass situated between a 
video camera and the instructor. The instructor 
writes on it with florescent markers, similar to 
writing on a chalkboard or white board. While 
writing, the instructor addresses the camera 
directly. Of course, the writing would appear 
backward to the camera, and so the entire 
image is flipped by the software. As a result, 
students’ computer screens appear as a 
chalkboard – but with the added benefit that 
the writing has a fluorescent, multi-colored 
glow. Another effect is that the backdrop is jet 
black and the instructor is lit, creating a strong 
contrast with the background that draws focus 
to the instructor. The benefit of this type of tool 
is that the professor engages with the course 
material and the student simultaneously. This is 
superior to the chalk board or white board 
because the instructor’s back faces the 
audience while he or she writes. The light board 
maintains the pedagogical advantages and ease 
of use of the traditional white board lecture, 
while then improving upon them for the on-line 
learning format (Friedland, Knipping, Schulte & 
Tapia, 2004). 

 The instructors who can use this 
technology are limited to those at universities 
that have purchased the light boards. I find the 
light board to be a great method to use to teach 
statistics because I can write equations and 
work algebraic problems on the board, as well 
as draw out concepts in statistics (like the bell-
shaped curve of the normal distribution), all the 
while I keep my attention focused on 
addressing the camera. With a chalk board, 
when it is full, the instructor has to take the 
time to erase everything while students sit 
passively. However, with the light board, the 
recording technician can either edit out the 
cleaning of the board, or pause the recording. 
From the students’ perspective, the writing 

simply vanishes and the professor continues 
with the new material. 

 There is evidence that students 
especially appreciate when instructors use the 
light board (Southard and Young 2018). My own 
experience supports this conclusion as well. At 
this point in my career, I have been teaching 
statistics on-line for about 15 years. I started 
recording my lectures on-line early by writing 
on a computer tablet and recording the 
accompanying video and audio. I’ve been 
updating these lectures for obvious reasons, 
using the light board, but also recording screen 
captures on my computer while I speak and 
perform analysis with software. In my course 
evaluations, students clearly prefer the light 
board presentations, and they request more of 
them. Unfortunately, right after I recorded my 
first few light board lectures, the COVID 
pandemic hit, and the lab housing the light 
board had to close. I am anticipating the time 
when I can return to record more lectures. 
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Forthcoming Books on Teaching and 
Learning 

Towards Best Practices: Political Science 
Internships 

Political Science Internships: Towards Best 
Practices builds on a robust body of evidence 
that demonstrates the integrative power of 
internships to help students learn by doing. 
Targeting faculty, instructors, and 
administrators who deliver political science 
curricula, this book examines the state of 
internships in the discipline, scrutinizing 
different types of internship programs, their 
vital components, and the roles of key 
stakeholders: faculty mentors and instructors, 
site supervisors, and students. Employing a 
variety of methodological approaches and 
original research, contributors from across the 
field offer analytical insights and practical 
recommendations for facilitating experiential 
learning. Accompanying materials that exhibit 
how to structure, maintain, and sustain 
internship programs and help stakeholders 
achieve intended outcomes are organized into a 
supplemental resource section. As this text 
makes clear, moving towards best practices in 
political science internships requires curricula to 
be reoriented around more accessible, inclusive 
practices that place student learning at their 
center.  

Teaching Civic Engagement Globally: APSA’s 
Forthcoming Publication  
on Teaching Democratic Citizenship 
 
A thriving and peaceful democracy requires an 
informed and engaged citizenry, but such 
citizenship must be learned. Educators around the 
globe are facing challenges in teaching politics in 
an era in which populist values are on the rise, 
authoritarian governance is legitimized, and core 
democratic tenets are regularly undermined by 
leaders and citizens alike. The American Political 
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Science Association has advanced the scholarship 
of civic engagement education with the publication 
of two edited volumes in recent years. Teaching 
Civic Engagement: From Student to Active Citizen 
(2013) offers political scientists a range of models 
of civic engagement pedagogy from a variety of 
sub-disciplines that suit diverse teaching styles, 
students, and institutions. Advancing the 
scholarship of teaching civic engagement requires 
educators of all disciplines though to embrace the 
value of civic learning and demonstrate how such 
pedagogy can be included in a breadth of 
classrooms from high school through college. In 
Teaching Civic Engagement Across the Disciplines 
(2017), contributors broaden the range of civic 
learning models beyond political science to include 
such disciplines as English, civil engineering, and 
even the arts.  
 
As the editors and authors presented the works 
above at several conferences in the United States 
and Europe, they encountered educators across 
the world with similar concerns and challenges 
about the state of education for democracy.  This 
wide-ranging interest demonstrated their shared 
sense of urgency to develop quality civic 
engagement education for today’s students.  No 
one country has a monopoly on these concerns, 
there is a need for more options, or the solutions. 
Further, as higher education is increasingly 
globalized, we recognize that our student body -- 
and even in some cases our educational systems -- 
are no longer just nationally based, but instead are 
part of a global pool.  Thus, the next step in our 
work is connecting teacher-scholars around the 
world to expand our options for and understanding 
of how we can build effective civic engagement 
education and help our democracies to flourish.   
 
Set to be launched at the 2021 Annual Meeting of 
the Association of Political Science,  
Teaching Civic Engagement Globally provides a 
wide range of pedagogical tools to help the current 
generation learn to effectively navigate debates 
and lead changes in local, national, and global 
politics. Contributors discuss key theoretical 
discussions and challenges regarding global civic 
engagement education, highlight successful 
evidence-based pedagogical approaches, and 

review effective ways to reach across disciplines 
and the global education community. Most 
importantly, the book provides tangible steps to 
link democratic education research with action 
that reflects contemporary global circumstances. 
 
Contributors draw on a range of global experiences 
that include case studies from Brazil, China, The 
Gambia, New Zealand, Romania, Russia, and South 
Africa and demonstrate where institutions in some 
countries are making progress and rising to these 
challenges to develop innovative educational 
models to promote democratic knowledge, skills, 
values, and experience, whether in democratic, 
authoritarian, or mixed systems. Divided into four 
sections, the book starts by exploring ideas and 
developments relating to civic engagement 
education through a number of case studies which 
include collaborative linkages between local, 
national, international, and intergovernmental 
organizations. Section II presents examples of 
teaching practices around the world that illustrate 
in a practical way what has worked and not 
worked, as well as charting areas for improvement. 
Section III looks at the teaching of civic 
engagement education through the lens of country 
case studies, including examples of civic 
engagement centers, study abroad programs, and 
co-curricular initiatives. Finally, section IV sets out 
key global issues and challenges in moving civic 
engagement education forward and identifies 
necessary pathways for future work. 
 
The editorial team of Teaching Civic Engagement 
Globally includes Elizabeth C. Matto, Alison Rios 
Millett McCartney, Elizabeth A. Bennion, Alasdair 
Blair, Taiyi Sun, and Dawn Whitehead. All three 
texts are available for free on  APSA’s Teaching 
Civic Engagement microsite. In addition to the 
textbooks, the website houses supplementary 
materials to the texts, such as syllabi and 
assessment models, as well as other helpful 
resources on teaching civic engagement including 
the library of the Political Science Educator.  
 
Open Source Teaching Texts 
 
Introduction to Political Science Research 
Methods, authored by Dr. Josh Franco, Dr. 
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Charlotte Lee, Kau Vue, Dr. Dino Bozonelos, Dr. 
Masahiro Omae, and Dr. Steven Cauchon, is an 
Open Education Resource textbook licensed CC BY-
NC that surveys the research methods employed in 
political science. The textbook includes chapters 
that cover: history and development of the 
empirical study of politics; the scientific method; 
theories, hypotheses, variables, and units; 
conceptualization, operationalization and 
measurement of political concepts; elements of 
research design including the logic of sampling; 
qualitative and quantitative research methods and 
means of analysis; and research ethics. 

  
Polimetrics: A Stata Companion, authored by Dr. 
Josh Franco, is an Open Education Resource 
workbook licensed CC BY-NC and designed as a 
Stata companion to Introduction to Political 
Science Research Methods. This workbook provides 
a tour of the Stata software, an introduction to 
cross-sectional, time series, and panel data, and an 
introduction to a variety of models. I review 
models where the outcome is linear, binary, 
ordinal, categorical, and count. Additionally, I have 
an interpretation chapter on survival models. 
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